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A Study on the Theoretical Foundations of Key Competencies of OECD (2)
Focusing on “Reflectiveness”
Hodaka  FUJII
In this paper, we focus on the “reflectiveness” of Key Competencies of the DeSeCo Project and examine its
“theoretical foundations.”
First, using the “Executive Summary” and the final report (2003) as materials, we summarize the
significance and content of reflectiveness. Next, we examine the relationship between the three key competencies
and reflectiveness by tracing the processes of discussion in the DeSeCo Project. Also, we clarify the actual
situation of use of terminology from Country Reports. Then, we consider the theoretical foundations by
examining literature that indicate meaningful influence on the significance and content of reflectiveness.
The results of the examination addressed in this paper are as follows.
OECD’s key competencies have a theoretical framework of categories and levels. Categories include acting
autonomously, using tools and interaction with others. Levels indicate required levels of competencies that meet
the demands of contemporary society. And these levels are called reflectiveness. Key competencies are
formulated by these categories and levels. This implies two things. One is that reflectiveness is always a level,
so it does not represent the contents of concrete competencies, and the other is that it can be represented as
various competencies at the same time. It is for this reason that navigating in social spaces, handling differences
and contradictions, and taking responsibility are represented as examples of reflectiveness.
Also, by examining the processes of its formulation, it was revealed that initially, reflectiveness is a
relationship that cannot be separated from “acting autonomously.” In other words, although reflectiveness was
structured as a level, as an end result, that is, as it relates to all three categories, initially it is related to only one
of the categories.
As to what is appropriate as a label representing the level of competencies demanded by contemporary
society, it was difficult to select terminology as it is termed “a reflective-integrated-holistic approach.” From the
background of the formulation, the influence of Kegan is decisive, and therefore, it is considered likely that the
“self-authoring stage” is likely to be chosen, however, this term is not common. It can be inferred that
“reflection” used by both Canto-Sperber and Dupuy and Perrenoud was, in conclusion, the preferred term.
? ???

